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DEPARTMENT OF COUNSELING
COLLEGE OF HEALTH AND HUMAN DEVELOPMENT
AY 2024 -2025 PROGRAM EVALUATION REPORT
PROGRAM MISSION
Compassion Leads, Curiosity Grows, Hope Remains

PROGRAM OBJECTIVES
1. Foster a Compassionate, Inclusive, and Relational Community
The program seeks to cultivate a collaborative community grounded in compassion, inclusion, and respect for diverse identities and lived experiences. The program strives to create a supportive environment by centering relationships and belonging in which all members feel safe to learn, grow, and pursue their professional goals.
2. Cultivate Curiosity, Cultural Humility, and Critical Thinking
The program seeks to promote intellectual curiosity, openness, and lifelong learning through critical reflection and cultural humility. Students and faculty aspire to engage in ongoing self-examination and develop the critical consciousness necessary to provide culturally responsive, ethical, and innovative clinical counseling, teaching, and research.
3. Inspire Hope and Promote Holistic, Community-Based Healing
The program seeks to prepare counselors to engage in strengths-based, evidence-informed, and socially responsive practice. Emphasizing advocacy and community engagement, the program endeavors to support holistic wellness and honors the resilience and dignity of the individuals and communities served.
PROGRAM ACTIVITIES AND UPDATES
During the academic year (2024-2025):
1. After three years of approvals, the degree title on the transcripts changed from a Master’s of Science in Counseling with a Marriage and Family Therapy Concentration and an Emphasis in Ánimo: Latinx Counseling to the new degree title of Master’s of Science in Clinical Mental Health Counseling and Marriage and Family Therapy with an Ánimo: Latinx Counseling Concentration.
2. The Department successfully hired a new full-time staff person for the department replacing the staff person who resigned and moved out of state the previous year. 
3. Full-time faculty established a social justice committee to which part-time faculty and students were invited. This committee organized and will continue to organize an annual open forum with students for students to provide feedback on their experiences in the program and aspects of the program that we are doing well, and to answer questions they may have about processes and policies. The first meeting was held April 25, 2025.
4. Full-time faculty started biweekly cultural inclusion meetings to strengthen our relationships and discuss and ultimately change the ways in which white supremacy cultural values cause harm to BIPOC faculty, staff, and students.
5. The Department began the process of transitioning to CACREP’s 2024 program requirements. 
6. We restructured our previous 5 student learning outcomes (SLOs) to conform more directly to CACREP’s 8 core competencies, plus the clinical mental health specialty and counselor dispositions. 
Full-Time Faculty Hiring and Retention Rates
1) Applicants for open faculty positions 
· We had one position open in 2024-2025 that required a doctorate degree in counselor education, demonstrated commitment to DEIA, and were bilingual in Spanish/English to teach in our Ánimo Concentration: Latinx Mental Health where students provide counseling to the Spanish speaking population.
· We hired one person from that pool who met all criteria, however, she resigned by the end of the year to teach in a school counseling program.
2) Employed faculty = 8 faculty 
3) Retention rates: 88% (The faculty member who identified as Latina resigned).

OVERVIEW OF REPORT 
The following sources were used in this report: 
· Vital Statistics: Admissions, enrollment, graduation data, and licensure pass rates 
· Diverse learning community statistics (Students)
· Diverse students: Degree completion rate
· Diverse learning community statistics (Faculty)
· Fieldwork (practicum) placement data
· Community Partner Engagement and Accountability feedback
· Student Learning Objectives Summaries
· Program Summary of Findings and Improvement Actions: following program evaluation faculty discussions held in fall and spring
· Appendices:
· A: Aggregate Data of Student Performance
· B: Trends in Student Performance (two years)

[bookmark: vitalstatistics]VITAL STATISTICS 2024-2025 
	Total applications for program*

	422 (we moved the admissions process back 2 months and suspect that is why the numbers were lower than the usual 500+.)

	Enrolled students as of Spring 2025:

	217

	Graduates in 2024-2025:

	83

	Program completion rate:

	94%

	Employment rate:

	83% 

	LPCC Law and Ethics Exam:

	97% (compared to all CA 74%)

	LPCC Clinical Exam:

	88% (compared to all CA 69%)


*Note: University does not allow to collect demographics for student applicants to the program.

[bookmark: diversestudents]DIVERSE LEARNING COMMUNITY STATISTICS (STUDENTS)

	Race/Ethnicity
	Female
	Male
	Non-Binary

	Asian/Asian American
	21
	8
	0

	Biracial/Multicultural
	8
	1
	0

	Black/African American
	5
	0
	0

	International
	2
	0
	0

	Latinx/Latine/Hispanic
	65
	11
	1

	Native American/Native Alaskan
	1
	0
	0

	White/European American
	48
	9
	0


Trend for race/gender of students was mostly stable for the past two years within a percentage point or two based upon the decreased number of students this AY. 



[bookmark: diversedegreecompletionrate]

DIVERSE LEARNING COMMUNITY STATISTICS (STUDENT DEGREE COMPLETION RATE)

	Race/Ethnicity
	

	Asian/Asian American
	100%

	Biracial/Multicultural
	100%

	Black/African American
	100%

	International
	100%

	Latinx/Latine/Hispanic
	95%

	Native American/Native Alaskan
	N/A

	White/European American
	88%

	All Students
	94%


The degree completion rate by race/ethnicity is consistent, ranging from 84%-100% in previous 10 years, except for students who started in 2019 where the degree completion rate was 73%.

[bookmark: diversefaculty]DIVERSE LEARNING COMMUNITY STATISTICS (FACULTY)

	Full-Time Faculty Race/Ethnicity
	Male
	Female
	Non-Binary

	Biracial/Multicultural
	0
	1
	0

	Latinx/Hispanic
	1
	2
	0

	White/European American
	3
	1
	0


We gained in fall and then lost in summer 2025 one Latina faculty member due to taking a position in a school counseling education program.

[bookmark: fieldworkplacementrates]FIELDWORK PLACEMENT RATES
	Number of Students
	Placement Rate
	Trend

	57
	100%
	Stable/Consistent



[bookmark: communitypartnerengagement]COMMUNITY PARTNER ENGAGEMENT AND ACCOUNTABILITY
Graduates
· In AY 2024-2025, we ceased using the graduating students survey, due to feedback from students that they did not have enough distance from the program to give meaningful answers.
· We are moving towards more focus group responses and more targeted surveys of alumni and other stakeholders.

Fieldwork Site Supervisors and Employers of the Program:
In AY 2024-2025, we used our supervision meetings with students in practicum to solicit feedback, rather than our typical survey. Supervisors described the following strengths: that students are ready to work with clients, are open to feedback, and demonstrate professionalism. They appreciate site visits by faculty. Students work hard to use theory. Opportunities for growth include that some students need to assess for crisis issues more effectively. This critique is likely because many students take the appraisal and crisis/trauma course while they are in or at the end of practicum rather than as a pre-requisite to practicum. 
Community Advisory Board
The Community Advisory Board consists of a group of our most engaged supervisors and employers of our students. 
· Positive Feedback: the group reported that students are clinically strong and ready to see clients.
· Opportunities for Improvement: the primary observation from the group was that students often feel burned out, compared to students from other programs. They are worried about obtaining enough hours in the final semester of fieldwork and are overwhelmed with the research class they take with their final semester of practicum. This is a trend we heard in the past few years.

[bookmark: studentlearningobjectivesummaries]STUDENT LEARNING OBJECTIVES SUMMARIES

The program objectives reflect the department’s broad goals, and the student learning objectives (SLOs) are how we measure student learning in relation to those wider goals. We use key performance indicators (KPIs), such as exams and signature assignments to obtain a sample of each student’s learning across the SLOs. We assess selected aspects of CACREP’s 8 core competencies, the clinical mental health specialty, and counselor dispositions, and we do this across a wide range of courses, with multiple measures, at multiple times. The data presented reflect whether, on average, students meet expectations, as well as what percentage of students meet expectations. This provides us with the opportunity to revise our teaching or make other changes as needed. See the appendices for more specific data. 

Program Objective 1: Foster a Compassionate, Inclusive, and Relational Community
The program seeks to cultivate a collaborative community grounded in compassion, inclusion, and respect for diverse identities and lived experiences. The program strives to create a supportive environment by centering relationships and belonging in which all members feel safe to learn, grow, and pursue their professional goals.
Counselor Dispositions 
Students demonstrated good counselor dispositions throughout the program. Between 92% and 100% of students met expectations on the four elements of department dispositions across three courses (511A/B pre-practicum in the first semester; 530A/B beginning practicum; 584A/B advanced practicum). A particular strength was in “respect for diversity and openness to other world views,” in which 100% of students across all three courses met expectations. The element in most need of improvement was “dependability, reliability, and ethical behavior,” with 92% of beginning practicum (530A/B) students meeting expectations. 
Site supervisors also scored students on four dispositional qualities. A high of 98% of beginning practicum (530A/B) students met expectations on “personal qualities” (e.g., motivation, integrity, self-awareness). That group’s lowest score was on “professional documentation,” with 89% meeting expectations. Professional documentation was also the lowest score for advanced practicum (584A/B) students, at 95%. 

SLO-A  Professional Counseling Orientation and Ethical Practice
Mean scores on two ethics exams met expectations: Ethics Course (526; M = 95) and Beginning Practicum (530A/B; M = 88). However, only 87% of students obtained the necessary minimum score on the beginning practicum exam. Advanced practicum (538A/B) instructors and site supervisors evaluated students on their understanding and performance of law and ethics. Students met expectations in both the practicum course signature assignment element of law and ethics (M = 4.92) and the site supervisors’ scores of law (M = 4.76) and ethics (M = 4.85), and 99% of students met expectations.
Program Objective 2: Cultivate Curiosity, Cultural Humility, and Critical Thinking
The program seeks to promote intellectual curiosity, openness, and lifelong learning through critical reflection and cultural humility. Students and faculty aspire to engage in ongoing self-examination and develop the critical consciousness necessary to provide culturally responsive, ethical, and innovative clinical counseling, teaching, and research.
SLO-B  Social and Cultural Identities and Experiences
Cultural Genogram Signature Assignment (523): students scored well, with means on the high end of “meets expectations” (ranging between 4.20 and 4.36), and 100% met expectations on all elements except for one. Identifying ways to promote advocacy and social justice for clients continues to be the one area where 1-2% of students do not meet expectations. The course instructors, as well as an outside committee who evaluated a random sample of assignments, put this element as their lowest, although the average still met expectations.
At the beginning practicum level (Coun 530a/b), instructor evaluations ratings on diversity-related items were in the expected range (means from 3.37 to 3.67). The ratings increased for advanced practicum (584a/b) to expected levels, with means ranging from 5.11 to 5.29. Students across both levels were strong on the “awareness” aspects of diversity; however, some advanced students received slightly lower scores on demonstrating culturally aware interventions. This is a higher-level task and more is expected of the advanced students. Additional assessment of diversity-related elements using the signature assignment in the advanced practicum showed consistently high performance, with mean scores ranging from 5.03 to 5.14, with 97% of students meeting the standard.
Site supervisor evaluations reflected solid scores in “human diversity,” all within the “meets expectation” range, with beginning practicum (M = 4.67) and in advanced practicum (M = 5.18), and nearly 100% of students in both practicums met expectations. 
SLO-G Assessment and Diagnostic Processes
· Students generally met expected competency levels in the use of the DSM-5 diagnostic processes, and data indicate their skills improve over time. Beginning in the Diagnosis and Treatment Planning course (522a/b), students’ average score met expectations (M = 3.61). However, only 89% of students met expectations, suggesting that this is one of the more difficult skills. In the beginning practicum course (530a/b), supervisors’ scoring showed that, on average, students met expectations (M = 4.22), and that 100% of student met at least minimal expectations for this skill. Performance improved further in advanced practicum (584a/b), with a higher mean score of 4.78 from supervisors. In addition, students met expectations on the diagnostic element of the advanced practicum signature assignment (M = 4.78), and instructors and supervisors indicated that nearly 100% of advanced students met at least minimal expectations.

Specialization: Clinical Mental Health Counseling
· Students on average demonstrated very good beginning skills in biopsychosocial conceptualization (M = 3.96) and treatment planning (M = 4.04) in the Diagnostic and Treatment Planning course (522a/b), and 96% of students met the minimum score of 3. Their average score on a theories exam in the Family course (527a/b) was 91/100, surpassing minimum expectations.
· Instructor evaluations further reflect students’ developmental progression and some mixed results. In beginning practicum (530a/b), professor ratings for case conceptualization and treatment planning ranged from 3.27 to 3.52, meeting expectations. The scores increased (M ranged from 5.20 to 5.99) in advanced practicum (584a/b). However, in both levels of practicum, only 93% of students met the minimum expected. Average scores for the advanced practicum signature assignment met expectations (M ranged 4.78 – 4.99) and for that more comprehensive assessment, 100% of students met expectations.
· Site supervisor ratings of students’ skills in treatment planning reflected developmental growth from beginning to advanced practicum. Average scores in both levels met expectations (beginning practicum M = 4.0; advanced practicum (4.69). Although 100% of students met the “minimal expectation” of a 3, only 75% “met expectations” of a 4 in the beginning course. By the advanced course, 95% of students met expectations.

SLO- H Research and Program Evaluation
· Students’ skills are evaluated using a signature assignment in their first semester introductory course (500), and at the end of the program in the research project course (597). In both courses, average scores across elements met expectations (in 500, M ranged 4.08 – 4.24; in 597, M ranged 4.70 to 4.85). In the earlier course, 94 – 96% of students met expectations and in the later course, 97 – 100% of students met expectations.
Program Objective 3: Inspire Hope and Promote Holistic, Community-Based Healing
The program seeks to prepare counselors to engage in strengths-based, evidence-informed, and socially responsive practice. Emphasizing advocacy and community engagement, the program endeavors to support holistic wellness and honors the resilience and dignity of the individuals and communities served.
SLO-E Counseling Practice and Relationships
· Instructor ratings of students’ clinical microskills showed averages in the expected ranges across the practicum sequence: pre-practicum (511a/b; M = 1.50–1.76, beginning practicum (530a/b; M = 3.17–3.6), and advanced practicum (584a/b; 5.15–5.38). Instructors also provided a “global” evaluation for these skills and the vast majority of students met at least “minimal” expectations: pre-practicum (99%); beginning practicum (100%); and advanced practicum (97%). A closer look reviews strengths and growth areas along predictable developmental lines. Pre-practicum students were strong in areas of content and feeling reflections, and struggled more with empathy, probing skills, and empathic confrontation. Beginning practicum students were strong in empathy and therapeutic voice, and struggled more with silence, probing, and empathic confrontation. Advanced students were strong across most elements of micro skills. 
· Site supervisor evaluations reflected similar progress. Beginning practicum ratings were mixed (530a/b, M = 3.88 to 4.84), with the lower average in crisis intervention skills. However, 98–100% of students still met minimum expectations. In advanced practicum, ratings, including crisis intervention, improved, as expected (584a/b; M = 4.61–5.32), with 100% of students meeting at least minimal expectations.
· Instructor assessment of the comprehensive signature assignment (intake, differential diagnosis, case conceptualization, and treatment) in advanced practicum was good (M = 4.78 – 4.99), with 97–100% of students meeting expectations. However, in a separate measure, instructors indicated that a number of advanced practicum students had difficulty with DSM diagnosis (11%), and some struggled with case conceptualization, treatment planning, and evidence-based practice.
SLO-F Group Counseling and Group Work
· Students did well in group work. Average scores in the signature assignment for the group class were above minimum expectations (M = 4.61 – 4.72) and 96% of students met the expectations. Site supervisors evaluated group skills in action. Beginning practicum students met expectations on average (530a/b; M = 4.15), with 100% meeting the minimal expectation. Advanced practicum students’ average score rose slightly (584a/b; M = 4.87), and 98% of students met the minimum expectation.
SLO-C Lifespan Development
· The focus of our assessment is on neurobiology and its relevance to lifespan development. Average scores in the exam for the Lifespan Development course was well above expectations (M = 99) and 100% of students met the expectation. The average score for the signature assignment in the Crisis Intervention and Trauma Treatment course met expectations (M = 3.52), although only 93% of students met the minimum expectation.
SLO-D Career Development
· The focus of our assessment is on the intersection of work/school/occupational issues and mental health. The average score on the exam in the career course was well above expectations (M = 98) and 100% of students met the expectation. The average score for the signature assignment in the summer advanced practicum course exceeded expectations (590; M = 5.58), with 100% of students meeting the expectations.
Strengths and Needed Areas of Growth Reflected in the Student Learning Outcomes 
· Data suggest that the vast majority of students are meeting expectations across all levels of the curriculum. Students’ commitment to respect for diversity, broadly defined, was evident in their first semester and through both practicums. This suggests that the program draws students who can demonstrate empathy and compassion with a wide variety of people, and that this disposition is sustained in their work with clients. Data also suggest that students’ knowledge and skills in many aspects of cultural awareness and responsiveness became stronger over time. Applying the skills in counseling and social justice advocacy were more challenging. 
· Although the evaluations in diagnosis, case conceptualization, and treatment planning have room for improvement, we believe they reflect a normal developmental process. We have emphasized case conceptualization across multiple courses, but this remains a difficult task for most students. Site supervisors indicated that 25% of beginning practicum students only met “minimal expectations” in treatment planning, but this improved by advanced practicum.
· The vast majority of students were strong in dispositions and there is some grace around learning professionalism.  When pre-practicum (511a/b) students struggled, it tended to be in the “emotional maturity, self-awareness, and counselor presence” disposition. This makes sense developmentally, as they are in their first semester of the program and becoming acclimated to the norms of the profession.  The disposition “dependability, reliability, and ethical behavior” was a struggle for a small percentage of both beginning and advanced practicum students, and likely related to relatively lower scores from site supervisors in “professional documentation.” 

Trends in the Data (2023-2024 and 2024-2025)
We are focusing on trends starting in 2023-2024, given the new CACREP standards in 2024. 
· Students come in to the program with a high degree of diversity literacy and score very well on cultural awareness and engagement. There is a trend (going beyond these two years) for some students to score lower on the advocacy element. This may be due to a number of factors, including students’ interests in advocacy, faculty ability to teach and evaluate it, and a need for clarity in the program itself. We discuss improvement strategies in the Program Summary of Findings and Improvement Actions.
· Students’ counseling skills increase with each practicum course. Relatively more students in the pre-practicum course receive scores in the “meets minimal expectations” than do students in beginning and advanced practicum, who receive higher levels of “meets expectations.” This is developmentally appropriate, as students are just starting to learn in the first course. “Empathic confrontation” stands out as one of the more difficult skills for beginning practicum students, also developmentally appropriate. 
· DSM diagnosis was an area students struggled with across courses and across the two years. Although students’ averages in the diagnosis and treatment planning course (Coun 522a/b) met expectations, 11% of students in 2024-2025 had scores below expectations. Across 2023-2024 and 2024-2025, instructor evaluations of advanced practicum students’ DSM diagnostic skills, on average, fell just short of expectations, and around 10% of students in both years had scores below expectations. Advanced students also struggled somewhat with theoretical conceptualization. We assume that the lower scores in advanced practicum reflect higher expectations from faculty and possibly limited opportunity for practice at some practicum sites. We discuss improvement strategies in the Program Summary of Findings and Improvement Actions.
· Students did very well overall in dispositions; however, “dependability, reliability, and ethical behavior” continues to be a struggle for a small percentage of both beginning and advanced practicum students across the two years (and prior to them). This is likely related to relatively lower scores from site supervisors in “professional documentation,” in which 8% of beginning practicum students in 2023-2024 and 20% in 2024-2025 received “meets minimum expectations.” This is not a new phenomenon, and we have been working through early intervention and emphasizing that maintaining client records, for example, is part of ethical and responsive care for clients, as well as for self and supervisors. It is surprising, given our efforts, that the percentage rose the way it did. Students did, however, finish stronger in advanced practicum. We have also become aware that not all supervisors are routinely reviewing trainees’ documentation, contributing to delayed intervention. We discuss improvement strategies in the Program Summary of Findings and Improvement Actions.




[bookmark: programsummaryoffindingsandimprovement]Program Summary of Findings and Improvement Strategies

1. Foster a Compassionate, Inclusive, and Relational Community
We recognize that students, faculty, staff, and our community mental health partners all need more community with each other, and that a variety of things have likely contributed to making this difficult. The COVID pandemic (and its isolating effects, which still persist), the stress of social and political divisions in the U.S. and world-wide, threats to numerous communities, climate and disaster crises, and economic struggle, are just a few of the things that have challenged the sense of community. Most of our students identify as coming from historically marginalized groups. Some students have wanted more faculty guidance on social justice action, and have struggled with the parameters of what faculty are able to say and do. We had two tenure-track Ánimo  faculty leave after a year or two, which threatened a sense of community for many. The Advisory Board observed that many of our students seem to experience burnout towards the end of the program when they are managing both practicum and research demands. The department has lessened the workload of the research requirements and will be continuing to evaluate how to make the sequence meaningful and manageable. Students have also struggled to maintain timely documentation at their sites. We have placed added emphasis on this in courses and practicum advisement, and we will work with site supervisors to strengthen oversight as well. The department has made significant efforts to foster a stronger community, even as we try to balance that need with the fact that we are a commuter program and everyone has a multitude of personal and professional responsibilities. Faculty have been working with students on counselor dispositions, sometimes in individual meetings with the support and remediation committee, and other times in advisement, small group, or class meetings. Faculty have sought to help students manage expectations of the program, develop more humility, tolerance, and compassion, strengthen flexibility, and communicate effectively and respectfully. The department has sought to be more inclusive of our part-time faculty by inviting them to join in more events, as they choose, such as orientation, committees, and faculty meetings and social occasions. We now have a wonderfully supportive administrative staff person after two years without anyone consistently in this position. We obtained approval for another search for a tenure-track Ánimo faculty. We created a social justice committee, consisting of a group of full-time faculty, part-time faculty, and students. Full-time faculty began meeting regularly to increase our own sense of community. Faculty met with students in an evening forum, with a plan to continue. Connection with alumni has increased. We are committed to growing this goal.
2. Cultivate Curiosity, Cultural Humility, and Critical Thinking
Faculty engage in continuing education and research, and promote a spirit of curiosity, humility, and critical thinking in their teaching. We have created time and space to self-reflect and communicate with each other in order to foster our own growth. This is an ongoing process. Students are doing very well in clinical skills overall, and in research and writing. As noted previously, working with DSM diagnosis is an area we can improve. We will be obtaining information on how much training and experience students receive at their practicum sites, and seeking ways to shore this up. Students tend to be highly invested in providing culturally relevant counseling and many of their research projects reflect interests in social justice. Applying principles to application is a higher skill and a work in progress. The application of advocacy and social justice is also more difficult, and we recognize that faculty need more clarity when communicating to students about this. Faculty are working together to establish a more consistent message about what is expected of students.
3. Inspire Hope and Promote Holistic, Community-Based Healing
Students did very well across the various learning objectives of this goal (counseling practice, group counseling, lifespan development, and career development). Faculty will continue to build their own skills through continued education, training, and conferences. 
[bookmark: appendixA]APPENDIX A: Aggregate Data of Student Performance AY 2024 -2025

	Key Performance Indicators (KPIs)
Students will be able to:
	M = Measures
T = Time
	Type of Measure &
Location
	Averages

	Averages
Met

	% Students who Met Expectations

	Understand (a) the historical and philosophical underpinnings of the counseling profession; (b) ethical and legal guidelines of the profession; and (c) professional counseling credentialing, certification, and licensure.
(SLO A. Professional Counseling Orientation and Ethical Practice)
	M1
	Exam 
526
	M = 95
	Met
	100%

	
	M2
	Exam 
530a/b
	M = 88
	Met
	87%

	
	M3
	Sig Assign
584a/b
	M = 4.92
	Met
	99%

	
	M4T1
	Supervisor
530a/b 

	M = 
4.33 - 4.43
	Met
	99 - 100% 
Met minimum

	
	M4T2
	Supervisor
584a/b

	M = 
4.76 – 4.85
	Met
	99-100%
Met minimum

	Demonstrate awareness of the major cultural influences on human behavior, how those intersect with the mental health of their clients, and how they influence their own perceptions and biases regarding clients. 
(SLO B. Social and Cultural Identities and Experiences)
	M1-a
	Sig Assign
523 Instructor
	M =
4.20 – 4.36
	Met
	98 – 100%

	
	M1-b
	Sig Assign
523
Committee
	M = 
3.78 – 4.50
	Met
	 100%
67% on advocacy

	
	M2T1
	Instructor
530a/b

	M = 
3.37 – 3.67
	Met
	100%

	
	M2T2
	Instructor
584a/b

	M =
5.11 – 5.29
	Met
	92 – 94%

	
	M3T1
	Supervisor
530a/b

	M = 4.67
	Met
	98%
Met minimum 

	
	M3T2
	Supervisor
584a/b

	M = 5.18
	Met
	100%
Met minimum

	
	M4
	Sig Assign
584a/b
	M =
5.03 – 5.14
	Met
	97%



	Demonstrate knowledge of biological, neurological, and physiological factors that affect lifespan development, functioning, behavior, resilience, and overall wellness. (SLO C. Lifespan Development)



	M1
	Exam
518
	M = 99
	Met
	100%

	
	M2
	Sig assign
538
	M = 3.52
	Met
	93%

	Recognize how work/school/occupational statuses intersect with other life roles and mental health; formulate treatment plans that include attention to employment, work/school environment, skills development, and/or life-work planning, as necessary.
(SLO D. Career Development)
	M1
	Exam
502
	M = 98
	Met
	100%

	
	M2
	Sig assign
590 summer
	M = 5.58 
	Met
	100%

	Demonstrate awareness of the social and cultural influences on human behavior; demonstrate effective counseling skills; evaluate clients’ progress; recognize and mitigate countertransference; and conduct counseling with appropriate awareness of ethical and legal issues.  
(SLO E. Counseling Practice and Relationships)
	M1T1-a
	Instructor
511a/b

	M =
1.50 – 1.76
	Met
	100%


	
	
	Instructor
511a/b

	Global Evaluation
	N/A
	78% met
20% met min
2% did not

	
	M1T2-a
	Instructor
530a/b

	M =
3.17 – 3.6
	Met
	98%

	
	
	Instructor
530a/b
	Global Evaluation
	N/A
	96% met
4% met min

	
	M1T3-a
	Instructor
584a/b

	M =
5.16 – 5.38
	Met 
	Approx. 99%

	
	
	Instructor
584a/b

	Global Evaluation
	N/A
	93% met
5% met min
2.5% did not

	
	M2T1
	Supervisor
530a/b 

	M = 
3.88 – 4.84
	Mixed
	98% 
Met min

	
	M2T2
	Supervisor
584a/b

	M = 
4.61 – 5.32
	Met
	100% 
Met min

	
	M3
	Sig assign
584a/b

	M = 
4.86 – 5.03
	Met
	97%

	Demonstrate knowledge of the characteristics and functions of effective group leaders, as well as the dynamics associated with group process and development.  (SLO F. Group Counseling and Group Work)
	M1
	Sig assign
528
	M =
4.61 – 4.72
	Met
	96%

	
	M2T1

	Supervisor
530a/b

	M = 4.15
	Met
	100% 
Met min

	
	M2T2
	Supervisor
584a/b



	M = 4.87
	Met
	98% 
Met min

	Appropriately apply the diagnostic categories of the DSM-5. (SLO G. Assessment and Diagnostic Processes)
	M1
	Sig Assign
522a/b 
	3.61
	Met
	89%

	
	M2
	Sig Assign
584a/b 
	4.78
	Met
	97%

	
	M3T1
	Supervisor
530a/b 
	4.22
	Met
	100%
Met min

	
	M3T2
	Supervisor
584a/b 
	4.82
	Met
	100%
Met min

	Critically analyze research methodology and the professional literature regarding a counseling topic; construct an original research project; and demonstrate professional writing skills in accordance with APA guidelines.
(SLO H. Research and Program Evaluation)
	M1
	Sig Assign
500 
	4.08 – 4.24
	Met
	94 – 96%

	
	M2
	Sig Assign
597
	4.70 – 4.85
	Met
	97 – 100%

	Demonstrate knowledge of counseling theories and a bio-psycho-sociocultural framework and apply them to case conceptualization and treatment plans. (CMHC specialization)
	M1
	Sig Assign
522a/b

	3.96 – 4.04
	Met
	96%

	
	M2
	Exam
527a/b
	91/100
	Met
	98%

	
	M3T1
	Instructor
530a/b

	3.27 – 3.52
	Met
	93%

	
	M3T2
	Instructor
584a/b

	4.99 – 5.20
	Mixed
DSM not met
	93%

	
	M4
	Sig Assign 
584a/b
	4.78 – 4.99
	Met
	100%

	
	M5T1
	Supervisor
530a/b
	4.00 
	Met
	100%

	
	M5T2
	Supervisor
584a/b

	4.69 
	Met
	100%


	Demonstrate Professional Counseling Dispositions:  





	M1T1
	Instructor
511a/b

	N/A
	Met
	95 – 100%
1 – 5% needs improvement


	
	M1T2
	Instructor
530a/b

	
	Met
	92 – 100%
8% needs improvement

	
	M1T3
	Instructor
584a/b
	 
	Met
	95 – 100%
5% needs improvement

	
	M2T1
	Supervisor
530a/b

	4.37-4.84
	Met
	89 – 98%

	
	M2T2
	Supervisor
584a/b

	5.01-5.38
	Met
	95 – 100%








[bookmark: appendixB]APPENDIX B: Trends in Aggregate Data of Student Performance
AY 2023 – 2024 and 2024 -2025

	
	
	AY 2023-2024
	AY 2024-2025
	Trends 

	SLO
	KPI Measures
& Times 
	Means
Met Expectations unless indicated otherwise

	% Students who Met Expectations
	Means
Met Expectations unless indicated otherwise

	% Students who Met Expectations

	 

	A. Professional Counseling Orientation and Ethical Practice
	M1 

	91 
	98%
	95
	100%
	Results are a little mixed but the trend is mostly stable, developmentally appropriate, and adequate. 

	
	M2

	92
	98%
	88
	87%
	

	
	M3

	4.80
	100%
	4.92
	99%
	

	
	M4T1

	4.41-4.49
	100%
Met Minimal
	4.33 - 4.43
	100% 
Met Minimal
	

	
	M4T2

	4.77-4.90
	100%

	4.76 – 4.85
	99%
Met Minimal
	

	B. Social and Cultural Identities and Experiences
	M1-a

	4.38-4.53
	97%
	4.20 – 4.36
	97% 
	The trend is stable and very good. Advocacy continues to be the element on which students struggle the most.

	
	M1-b

	n/a
	n/a
	3.78 – 4.50
	64%

	

	
	M2T1

	3.35-3.58
	100%
	3.37 – 3.67
	100% 
	

	
	M2T2

	5.44-5.57
	99%
	5.11 – 5.29
	92–94%
	

	
	M3T1

	4.94
	100%
Met Minimal
	4.67
	98%
Met Minimal
	

	
	M3T2

	5.34
	100%
Met Minimal
	5.18
	100%
Met Minimal
	

	
	M4

	5.28 - 5.44
	100%
	5.03 – 5.14
	97%
	

	C. Lifespan Development
	M1

	99
	100%
	99
	100%
	Fewer students met the minimum in AY2; not clear it is a trend.


	
	M2

	3.85
	99%
	3.53
	93%
	

	D. Career Development
	M1

	98
	99%
	98
	100%
	The trend is stable and very good.

	
	M2

	4.86
	100%
	5.58 
	100%
	

	E. Counseling Practice and Relationships
	M1T1-a

	1.62-1.90

	100%
Met Minimal

	1.50 – 1.76

	100%

	The trend is stable developmentally appropriate.
Empathic confrontation seems the most difficult of the microskills.

	
	
	
	81% met
19% Met Minimal
	Global Evaluation
	78% met
20% Met Minimal
2% did not
	

	
	M1T2-a

	3.20-3.51

	~100%
	3.17 – 3.6

	98%
	

	
	
	Global Evaluation
	98% met
2% Met Minimal
	Global Evaluation
	96% met
4% Met Minimal
	

	
	M1T3-a

	5.18-5.62
	98%

	5.16 – 5.38
	99%
	

	
	
	Global Evaluation
	99% met
1% Met Minimal
	Global Evaluation
	93% met
5% Met Minimal
2.5% did not
	

	
	M2T1
 
	4.17-4.86
	99%
Met Minimal
	3.88 – 4.84
	98% 
Met Minimal
	

	
	M2T2

	4.62-5.39
	100%
Met Minimal
	4.61 – 5.32
	100% 
Met Minimal
	

	
	M3

	4.90-5.26
	100%
	4.86 – 5.03
	97%
	

	F. Group Counseling and Group Work)
	M1

	4.35-4.38
	100%
	4.61 – 4.72
	96%
	The trend is stable and very good.

	
	M2T1

	4.46
	96% 
Met Minimal
	4.15
	100% 
Met Minimal
	

	
	M2T2


	4.94
	100%
Met Minimal
	4.87
	98% 
Met Minimal
	

	G. Assessment and Diagnostic Processes)

	M1

	4.05
	100%
	3.61
	89%
	Results varied for DSM diagnosis and not sure this is a trend. Otherwise, results are stable and adequate.

	
	M2

	4.69
	100%
	4.78
	97%
	

	
	M3T1

	4.45
	100%
Met Minimal
	4.22
	100%
Met Minimal
	

	
	M3T2

	4.82
	100%
Met Minimal
	4.82
	100%
Met Minimal
	

	H. Research and Program Evaluation
	M1

	4.69-4.98
	99%
	4.08 – 4.24
	95–97%
	The trend is stable and very good.

	
	M2

	4.12-4.79
	100%
	4.70 – 4.84
	97–100%
	

	CMHC specialization
	M1

	4.00-4.08
	100%
	3.96 – 4.04
	96%
	 Results are strong in earlier coursework and more mixed in the practicum courses. Although site supervisors for the advanced practicum students provided high scores across diagnosis, case conceptualization, and treatment planning, advanced practicum instructors gave lower scores, particularly in DSM diagnosis.

	
	M2

	89/100
	99%
	91/100
	98%
	

	
	M3T1
 
	3.21-3.44
	99%
	3.27 – 3.52
	100%
	

	
	M3T2

	4.93-5.26
Using DSM did not meet
	~90% Met
100% Met Minimal

	4.99 – 5.20
Using DSM did not meet
	~90% Met
99% Met Minimal
	

	
	M4

	4.64-5.20
	100%
	4.78 – 4.99
	97%
	

	
	M5T1

	4.27

	96%
Met Minimal
	4.00 
	100% Met Minimal
(25%min)

	

	
	M5T2


	4.64
	100%
Met Minimal
	4.69 
	100%
Met Minimal



	

	Professional Counseling Dispositions 



	M1T1

	N/A
	98% Met Minimal
2% needs
Improve or concern
	N/A
	95–100% Met Minimal
1–5% 
needs improve

	Trends are good and mostly developmentally appropriate. However, the percentage of students only meeting minimal expectations for documentation in advanced practicum is not ideal. 

	
	M1T2

	N/A
	96-100% met
1-4% needs improve 
	N/A
	92–100%
6-8% needs improve
	

	
	M1T3

	N/A
	95-100%
5% needs improve
	 N/A
	95–100%
4% Needs improve
	

	
	M2T1

	4.67-4.92
	99%
Met Minimal

	4.37-4.84
	98%
Met Minimal
	Minimal expectations met in documentation
8% (AY 1)
20% (AY 2)

	
	M2T2

	5.05-5.30
	99%
Met Minimal
	5.01-5.38
	99%
Met Minimal
	




